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Use of the debate can be an effective pedagogical tool for education in the social sciences. Debates, like other role-playing simulations, help students understand different perspectives on a policy issue by adopting a perspective as their own. But, unlike other simulation games, debates do not require that a student participate directly in order to realize the benefit of the game. Instead of developing policy alternatives and experiencing the consequences of different choices in a traditional role-playing game, debates present the alternatives and consequences in a formal, rhetorical fashion before a judgmental audience. Having the class audience serve as jury helps each student develop a well-thought-out opinion on the issue by providing contrasting facts and views and enabling audience members to pose challenges to each debating team. These debates ask undergraduate students to examine the international legal implications of various United States foreign policy actions. Their chief tasks are to assess the aims of the policy in question, determine their relevance to United States national interests, ascertain what legal principles are involved, and conclude how the United States policy in question squares with relevant principles of international law. Debate questions are formulated as resolutions, along the lines of: "Resolved: The United States should deny most-favored-nation status to China on human rights grounds;" or "Resolved: The United States should resort to military force to ensure inspection of Iraq's possible nuclear, chemical and biological weapons facilities;" or "Resolved: The United States' invasion of Grenada in 1983 was a lawful use of force;" or "Resolved: The United States should kill Saddam Hussein." In addressing both sides of these legal propositions, the student debaters must consult the vast literature of international law, especially the nearly 100 professional law-school-sponsored international law journals now being published in the United States. This literature furnishes an incredibly rich body of legal analysis that often treats topics affecting United States foreign policy, as well as other more esoteric international legal subjects. Although most of these journals are accessible in good law schools, they are largely unknown to the political science community specializing in international relations, much less to the average undergraduate. By assessing the role of international law in United States foreign policy- making, students realize that United States actions do not always measure up to international legal expectations; that at times, international legal strictures get compromised for the sake of perceived national interests, and that concepts and principles of international law, like domestic law, can be interpreted and twisted in order to justify United States policy in various international circumstances. In this way, the debate format gives students the benefits ascribed to simulations and other action learning techniques, in that it makes them become actively engaged with their subjects, and not be mere passive consumers. Rather than spectators, students become legal advocates, observing, reacting to, and structuring political and legal perceptions to fit the merits of their case. The debate exercises carry several specific educational objectives. First, students on each team must work together to refine a cogent argument that compellingly asserts their legal position on a foreign policy issue confronting the United States. In this way, they gain greater insight into the real-world legal dilemmas faced by policy makers. Second, as they work with other members of their team, they realize the complexities of applying and implementing international law, and the difficulty of bridging the gaps between United States policy and international legal principles, either by reworking the former or creatively reinterpreting the latter. Finally, research for the debates forces students to become familiarized with contemporary issues on the United States foreign policy agenda and the role that international law plays in formulating and executing these policies. 8 The debate thus becomes an excellent vehicle for pushing students beyond stale arguments over principles into the real world of policy analysis, political critique, and legal defense. A debate exercise is particularly suited to an examination of United States foreign policy, which in political science courses is usually studied from a theoretical, often heavily realpolitik perspective. In such courses, international legal considerations are usually given short shrift, if discussed at all. As a result, students may come to believe that international law plays no role in United States foreign policy-making. In fact, serious consideration is usually paid by government officials to international law in the formulation of United States policy, albeit sometimes ex post facto as a justification for policy, rather than as a bona fide prior constraint on consideration of policy options. In addition, lawyers are prominent advisers at many levels of the foreign-policy-making process. Students should appreciate the relevance of international law for past and current US actions, such as the invasion of Grenada or the refusal of the United States to sign the law of the sea treaty and landmines convention, as well as for  [*387]  hypothetical (though subject to public discussion) United States policy options such as hunting down and arresting war criminals in Bosnia, withdrawing from the United Nations, or assassinating Saddam Hussein.

2. Switch-side debate creates deliberative democracy and encourages effective social activism—it solves democracy and peace
RAWLS 1999
(John Rawls, professor at Harvard, The Law of Peoples, p. 56-57)
How is the ideal of public reason realized by citizens who are not government officials? In a representative govemment, citizens vote for representatives-chief executives, legislators, and the like—not for particular laws (except at a state or local level where they may vote directly on referenda questions, which are not usually fundamental questions). To answer this question, we say that, ideally, citizens are to think of themselves as if they were legislators and ask themselves what statutes, supported by what reasons satisfying the criterion of reciprocity, they would think it most reasonable to enact. When firm and widespread, the disposition of citizens to view themselves as ideal legislators and to repudiate government officials and candidates for public office who violate public reason, forms part of the political and social basis of liberal democracy and is vital for its enduring strength and vigor. Thus in domestic society citizens fulfill their duty of civility and support the idea of public reason, while doing what they can to hold government officials to it. This duty, like other political rights and duties, is an intrinsically moral duty. I emphasize that it is not a legal duty, for in that case it would be incompatible with freedom of speech. Similarly, the ideal of the public reason of free and equal peoples is realized, or satisfied, whenever chief executives and legislators, and other government officials, as well as candidates for public office, act from and follow the principles of the Law of Peoples and explain to other peoples their reasons for pursuing or revising a people's foreign policy and affairs of state that involve other societies. As for private citizens, we say, as before, that ideally citizens are to think of themselves as if they were executives and legislators and ask themselves what foreign policy supported by what considerations they would think it most reasonable to advance. Once again, when firm and widespread, the disposition of citizens to view themselves as ideal executives and legislators, and to repudiate government officials and candidates for public office who violate the public reason of free and equal peoples, is part of the political and social basis of peace and understanding among peoples.

Predictions are necessary – even if they could be wrong, scenario planning helps reduce uncertainty and the alternative is policy paralysis
Whitt, 2009 (Richard, Washington Telecom and Media Counsel at Google, “Adaptive Policymaking: Evolving and Applying Emergent Solutions for U.S. Communications Policy”, Federal Communications Law Journal, vol. 61, issue 3, Questia)

Emergence Economics tells us that prognostication and planning are difficult, if not impossible, to get right. The inevitable personal limitations of information, perception, and cognition, coupled with a dynamic and unpredictable environment, makes failure far more common than success. Attempting long-range planning can also clash with the adaptive principle of making contextual, evidence-based decisions. Still, appreciating this reality should not lead to decisional paralysis. Those making public policy must do what they can to peer into the fog and discern some patterns that can help shape analysis. There are a number of possible ways to project into the present and future, using a mix of reason and imagination, to solve problems. I will briefly touch on three that are based more on policy option scenarios rather than outfight predictions. Peter Schwartz has devised what he calls "the art of the long view," which is premised on developing and using scenarios to help cabin uncertainty and improve decision making. (332) This multi-stage process involves (1) identifying a focal decision, (2) listing the key factors influencing the success or failure of that decision, (3) listing the driving forces (social, economic, political, environmental, and technological) that influence the key factors, (4) ranking the key factors and driving forces based on relative importance and degree of uncertainty, (5) selecting the potential scenarios along a matrix, (6) fleshing out the scenarios, (7) assessing the implications, and (8) selecting leading indicators and signposts. (333) An important takeaway here is that the use of scenarios can help identify the various environmental forces that can affect implementation of a policy decision, reducing to some degree the uncertainty that otherwise surrounds that process. Closer to the near-term, Richard Ogle talks about utilizing "the idea-spaces of the extended mind," which he identifies as including qualities like imagination, intuition, and insight. (334) As Ogle sees it, reason proceeds cautiously and looks backward, while the imagination and its allied capacities look more boldly forward. (335) More specifically, the Cartesian model of thinking is based on continuity, because logical and probabilistic reasoning cannot abide gaps. (336) By contrast, creative breakthroughs typically involve leaps into the unknown. (337) Because the imagination is the mind's supreme faculty for dealing with the future, and it reaches places where reason cannot go, Ogle suggests ways to harness the imagination to improve one's decision-making abilities. (338) As Ogle quotes Einstein, "Logic will get you from A to B, imagination will take you everywhere." (339) Finally, Thomas Homer-Dixon argues for the necessity to develop a "prospective mind ... comfortable with constant change, radical surprise, and even breakdown." (340) He sees each of these as inevitable features of our world, requiring us constantly to anticipate a wide variety of futures. "We need to exercise our imaginations so that we can challenge the unchallengeable and conceive the inconceivable." (341) He also argues: "Precise prediction is impossible because our complex and nonlinear world is full of unknown unknowns--things we do not know that we do not know." (342) But a mind open to numerous possibilities is better equipped to anticipate and deal with change than a mind closed off to such possibilities.
 
Liberalism is not exclusive – reflexivity solves the impact – their evidence is in the context of a misapplication of liberal democracy
Bronner 2004 Stephen Eric, Professor of Political Science and Comparative Literature at Rutgers University, “Reclaiming the Enlightenment” Columbia University Press p. 49-50
Women, people of color, Catholics, atheists, and those without property16— for very different reasons—had no place in the original liberal vision. But this was the product less of some inherent defect of liberalism than the unwillingness of liberals to confront existing prejudices with the logic of their principles. Institutionalizing the universal may not have immediately resulted in recognizing the legitimacy of the outsider, or the “other,” but it served as the precondition for doing so. If patriarchy is now seen as having been ignored in the universal social contract,17 for example, the oversight was actually recognized at the time.18 Women would, in any case, not have attempted to further their interests by using the arguments of “antiphilosophes” like Justus Moser, who authored “On the Diminished Disgrace of Whores and Their Children in Our Day” (1772), or Louis Bonald, who thundered against divorce. Olympe de Gouges in The Rights of Woman (1791), and Mary Wollstonecraft in her Vindication of the Rights of Women (1792) instead referred to the original liberal values of the Enlightenment in criticizing the French Revolution for not realizing its universal commitments with respect to women: in the process, both radicalized the purely formal implications of equality under the law. Their undertaking is both related to yet different from that of the young Marx in On the Jewish Question and The Holy Family. These writings highlighted the contradiction between the political commitment of the bourgeois state to liberty, equality, and fraternity on the level of the state—that is freedom from the exercise of arbitrary power, equality before the law, and a concern with the common good—when coupled with the existence of coercion, inequality, and egoism in the economic realm of civil society. In extending democracy from the formal to the substantive, to be sure, he sought the “sublation” (Aufhebung) of both the state and civil society from the perspective of realizing “human” emancipation. This romantic and utopian vision, however, had far less practical impact than his clarification of the limits of classical liberalism with respect to “social” equality. What marks the criticisms of classical liberalism launched by feminists like Olympe de Gouges and Wollstonecraft no less than Marx, in any event, is their attempt to extend its implications. This differentiates them from conservative critics like Edmund Burke who, while he may have supported a cause like the American Revolution, also championed by most philosophes, did so more in terms of a newly constituted organic tradition than from the perspective of the Declaration of Independence. In the guise of attacking the French Revolution, Burke actually attacked the very idea of universal rights and the possibility of altering the English class structure. His emphasis on community and tradition, indeed, becomes little more than a façade for opposing the exercise of liberty, the pursuit of equality, and the “sordid darkness of this enlightened age.” 


